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WORKSHEET

Behaviors That Block Communication and Collaboration
Score each item from 1 to 5.
1 = Never; 2 = Rarely; 3 = Sometimes; 4 = Often; 5 = Always.

BLOCKING BEHAVIORS

. Interrupts discussion

. Starts side conversations

. Makes sarcastic comments
. Builds negative attitudes

. Ignores others' comments

Is argumentative

. Makes negative facial gestures

. Dominates discussion

. Withdraws from discussion

. Makes tangential remarks

. Manipulates for personal agenda
. Resists consensus

. Forms divisions within the team

. Down-plays other's contributions
. Sits apart

. Arrives late

. Leaves early

. Is unwilling to clarify

. Is defensive

. Rejects feedback
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SUPPORTING BEHAVIOR
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6.
7
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9.
10

. Volunteers for roles

. Encourages others

. Speaks honestly

. Asks for feedback

. Supports the agenda

Brings team back to the agenda

. Monitors time limits

. Invites others to speak
. Summarizes results

. Acknowledges others
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SUPPORTING BEHAVIOR

11.
12.
13.
14.
15.
16.
17:
18.
19.
20.

Is on time

Brings materials or refreshments
Mediates conflicts

Requests clarification

Is open to others ideas

Supports others in discussion
Suggests positive processes

Shares honest thoughts and feelings
Shares information

Encourages fun

SELF
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Day 1

Welcome to Portugal, Welcome to Porto, Welcome to Legendary Porto Hotel, Welcome to the
Classroom Management: A Solution Focused Approach Training.

DOREA Educational Institute is a not for profit organisation established in 2012 in Limassol,
Cyprus. It offers continuous personal and professional development training solutions for general
public as well as working professionals throughout Europe. DOREA is the largest training provider
of ERASMUS+ courses offering services in 12 European countries.

DOREA is also an intermediary/hosting organisation for learners & staff from Vocational
Education & Training (VET) providers, such as technical colleges, universities of applied sciences,
technical lyceums, etc.

COURSE OUTLINE

Ice-breaking: Names and adjectives
Participants think of an adjective to describe how they are feeling or how they are. The adjective
must start with the same letter.

Game: Take a step forward

-How did people feel stepping forward - or not?

-For those who stepped forward often, at what point did they begin to notice that others were not
moving as fast as they were?

-Did anyone feel that there were moments when their basic human rights were being ignored?
-Can people guess each other’s roles? (Let people reveal their roles during this part of the
discussion)

-How easy or difficult was it to play the different roles? How did they imagine what the person
they were playing was like?

-Does the exercise mirror society in some way? How?

-Which human rights are at stake for each of the roles? Could anyone say that their human rights
were not being respected or that they did not have access to them?

-What first steps could be taken to address the inequalities in society?

DISC is a behaviour self-assessment tool originally based on the 1928 DISC emotional and
behavioural theory of psychologist William Moulton Marston, which centered on four personality
traits: Dominance, Inducement, Submission, Compliance. Top 2 behavioral self-assessment tests in
the world.

The DISC self-assessment and Carl Jung's personality theory share a conceptual relationship,
particularly in their exploration of human behavior and personality traits. Carl Jung, a Swiss
psychiatrist and psychoanalyst, introduced the concept of psychological types, which forms the
basis of many modern personality assessments, including the DISC model.

What do you pay attention to? The DISC assessment examines our inclinations or tendencies.

It is NOT a tool for judging others. Some people use it for judgement, they learn and then they go
back to their job and they will go "I do not like you and now I know why!"

Use this tool for understanding yourself and others.

Take the DISC test: https://www.123test.com/disc-personality-test/
Status: student

Red

Risk-taker, problem-solver, results-oriented, direct, goals over people

Day 1

Afraid of lack of control

Do you know someone that tells you what they had for lunch where they have been last night? If
you cannot think of anyone, it is you!

Social, friendly, optimistic, persuasive

Afraid of being left out

Green

"The turtle"

I tell you why the turtle in a moment

Calm, predictable, very consistent, minimizes risk

You know that story! The turtle and the rabbit having a race

Who wins the race?

The turtle wins the race against the rabbit, do you remember how? Slow and steady
Doing something again and again until become a master at it

They can practice again and again until they become strong.

If you like to do things the same way, what would you dislike the most? - Change

Blue

Logic, facts, the right way

Might be seen cold

Thinking too much about something and not wanting to commit to action
Analysis paralysis - it is the risk

Slow-paced and task-oriented

Afraid of being criticized

Handout: A deeper look at the 4 DISC styles

Debriefieng:

Do you all relate to the description?

Have you noticed any similarities in terms of working style among you during time?
Can you find common interests?

I pick one characteristic and the team discuss the best approach when communicating with them.
After receiving suggestions from your your team, reveal the recommendation.
Handout: Communicating with the DISC styles

Role play:

Imagine you are in the role of a teacher and you need to request that a pupil stay after school for
extra help with a subject they are struggling with. However, it is important to consider their
personality and learning style when approaching them. How would you tailor your approach to
communicate this request effectively?

Debriefieng:

What did you think about your team suggestions versus the recommended approach?

The team members might suggest something that is not the best approach for the person and then
we have the recommendation.

Were you aware of these styles and their implication in communication within the team?

Not knowing best approaches in terms of communication with different styles can lead to
misunderstandings. Do you think every day about how to communicate better with different
people? The first step to building stronger communication is awareness. Pay attention to your
conscious brain. By identifying how we are similar and different, we can make cognitive choices
when interacting to create stronger, more engaged relationships.



CMNMPASS

Handouts

Role cards
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study economics at university.

are devoutly religious people.

service.

wheelchair.

You are the daughter of the local bank manager. You

You are an Arab Muslim girl living with your parents who

You are a soldier in army, doing compulsory military

You are a disabled young man who can only move in a

You are a 17-year-old Roma (Gypsy) girl who never fin-

Take a step forward

The group may like to take more time to consider the stereotypical images they have of
the people represented in “Take a step forward”. You could use the activity “Euro-rail ‘a la
carte’ in the All Different — All Equal Education Pack to ask which people they would most like
to share a railway carriage with, and which people they would least like to share with.

Ideas for action

Take up the ideas from the follow-up. Follow through how you and young people can help groups
and organisations working with cultural or social minorities, and turn the ideas into practice.

You are the president of a party-political youth organisa-
tion (whose “mother” party is now in power).

You are the son of a Chinese immigrant who runs a suc-
cessful fast food business.

You are the daughter of the American ambassador to the
country where you are now living.

pany.

shoes.

lage in the mountains.

ished primary school. heroin.
L e e e e e e s e m s s e e e m - ———— ]
1 1 1
1 1 1
I You are an HIV positive, middle-aged prostitute. I You are a 22-year-old lesbian. !
1 1 1
1 1 1
Fmm e e e e e e == B e ]
1 1 1
: You are an unemployed university graduate waiting for : oLl are a fashion Mmodel of Africar origi :
1 the first opportunity to work. | 1
1 1 1
P mm = e e m e m e m e — e — - ————— - o mm e e e e —————- - ]
1 1 1
1 1 1
! You are a 24-year-old refugee from Afghanistan. I You are a homeless young man, 27 years old. !
1 1 1
1 1 1
L B ]
1 1 1
1 I Ve B i 1
1 You are anlilegal immigrant from Mall ' You are the 19-year-old son of a farmer in a remote vil 1
1 1 1
1 1 1

Compass - Manual for human rights education with young people - Council of Europe

Take a step forward CQMPAS

Situations and events

Read the following situations out aloud. Allow time after reading out each situation for participants to step for-
ward and also to look to see how far they have moved relative to each other.

* You have never encountered any serious financial difficulty.

* You have decent housing with a telephone and television.

* You feel your language, religion and culture are respected in the society where you live.

* You feel that your opinion on social and political issues matters and your views are listened to.
* Other people consult you about different issues.

* You are not afraid of being stopped by the police.

* You know where to turn for advice and help if you need it.

* You have never felt discriminated against because of your origin.

* You have adequate social and medical protection for your needs.

* You can go away on holiday once a year.

* You can invite friends for dinner at home.

* You have an interesting life and you are positive about your future.

* You feel you can study and follow the profession of your choice.

* You are not afraid of being harassed or attacked in the streets, or in the media.

* You can vote in national and local elections.

* You can celebrate the most important religious festivals with your relatives and close friends.
* You can participate in an international seminar abroad.

* You can go to the cinema or the theatre at least once a week.

* You are not afraid for the future of your children.

* You can buy new clothes at least once every three months.

* You can fall in love with the person of your choice.

* You feel that your competence is appreciated and respected in the society where you live.
* You can use and benefit from the Internet.

* You are not afraid of the consequences of climate change.

* You are free to use any site on the Internet without fear of censorship.



DISC Self
DISC Self

A DEEPER LOOK AT THE FOUR DISCStyles™
Summary of Sample Report’s Style

Below is a chart to help you understand some of the characteristics of each of the Four Basic DISC Styles, so you
can interact with each style more effectively. Although behavioral style is only a partial description of personality,

Communication is a two-way process. Please complete your own DISCstyles Online Assessment and then share the
Summary Sheet with each other. By discussing preferences, needs and wants of the people you work with, socialize
with and live with, you can enhance these relationships and turn what might have been a stressful relationship into
a more effective one just by understanding and applying the DISCstyles information. Complete the worksheet
below.

COMMUNICATION DOS & DON'TS
1
2.

YOUR MOTIVATIONS: WANTS
1.
2.

YOUR MOTIVATIONS: NEEDS
1.
2.

YOUR STRENGTHS
1.
2.

YOUR WORK STYLE TENDENCIES
1,
2.

EFFECTIVE ENVIRONMENTAL FACTORS
1
2.

POTENTIAL AREAS FOR IMPROVEMENT
1,
2;

it is quite useful in describing how a person behaves, and is perceived, in personal, social and work situations.

Tends to Act

When in Conflict,
this Style

Needs

Primary Drive
Preferred Tasks
Comfortable with
Personal Strength

Strength
Overextended

Personal Limitation

Personal Wants

Personal Fear

Blind Spots

Needs to Work on

Measuring Maturity

Under Stress May
Become

Measures Worth by

HIGH
DOMINANT

STYLE

Assertive

Demands

Control
Independence
Challenging
Being decisive
Problem-solver

Preoccupation- goals
over people

Too direct and
intense

Control,
Variety

Losing

Being held
accountable

Empathy,
Patience

Giving up control

Dictatorial, Critical

Impact or results,
Track record

HIGH
INFLUENCING
STYLE

Persuasive

Attacks

Approval
Interaction
People related
Social friendliness
Encourager

Speaking without
thinking

Too disorganized and
nontraditional

Approval,
Less Structure

Rejection

Follow through on
commitments

Controlling
emotions, Follow
through

Objectively handling
rejection

Sarcastic, Superficial

HIGH
STEADY

STYLE

Patient

Complies

Routine

Stability

Scheduled

Being part of a team

Supporter

Procrastination in
addressing change

Too indecisive and
indirect

Routine,
Harmony

Sudden Change

Embracing need for
change

Being assertive when
pressured

Standing up for self
when confronted

Submissive,
Indecisive

Acl

Compliments

c il
Contributions

HIGH
CONSCIENTIOUS
STYLE

Contemplative

Avoids

Standards
Correctness

Structured

Order and planning
Organizer

Overanalyzing
everything

Too detailed and
impersonal

Standards,
Logic

Being Wrong

Struggle to make
decisions without
overanalyzing

Worrying less about
everything

Not being defensive
when criticized

Withdrawn,
Headstrong

Precision, Accuracy,
Quality of results

Copyright © 2020 All rights reserved

Company Name Here  206-400-6647  www . YourWebsite com



DISC Self DISC Self

COMMUNICATING WITH THE DISCStyles™
Communicating with the STEADY Style

Communicating with the DOMINANT Style

S CHARACTERISTICS: SO YOU SHOULD
Concerned with stability Show how your idea minimizes risk

Concerned with being #1 Show them how to win, new opportunities Shikiogcony . Sho“,l reasoning
Think logically Display reasoning VYant docume.ntatlon and facts Provide data and proof .
Want facts and highlights Provide concise data Like personal involvement Dem.onstrat.e your interest in them : !
Strive for resulte Agree on goal and boundaries, the support or get out of thelr Need to know step-by-step sequence Provide outline and/or one-two-three instructions as you
way personally “walk them through”
Like personal choices Allow them to “do their thing,” within limits Want others to notice their patient Compliment them for their steady follow-through
Like changes Vary routine perseverance
Prefer to delegate Look for opportunities to modify their workload focus Avoid risks and changes Give them personal assurances
Want others to notice accomplishments Compliment them on what they’ve done Dislike conflict Act non-aggressively, focus on common interest or needed
Need to be in charge Let them take the lead, when appropriate, but give them support
parameters Accommodate others Allow them to provide service or support for others
Tendency towards conflict If necessary, argue with conviction on points of disagreement, Look for calmness and peace Provide a relaxing, friendly atmosphere
backed up with facts; don’t argue on a “personality” basis Enjoy teamwork Provide them with a cooperative group
Want sincere feedback that they're Acknowledge their easygoing manner and helpful efforts, when
appreciated appropriate
Communicating with the Style
LCHARACIERISTICS; SOYOUSHOULD.~SSS : Communicating with the CONSCIENTIOUS Style
Concerned with approval and appearances Show them that you admire and like them
Seek enthusiastic people and situations Behave optimistically and provide upbeat setting
Want ,t° know the general expectations Jveldinvalved d?t,ails‘ foc_us onithe "blg picture” Concerned with aggressive approaches Approach them in an indirect, nonthreatening way
Need involvement and people contact Interact and participate with them = = s
Like changes and innovations Vary the routine; avoid requiring long-term repetition by them Think logically Show your reasoning
Want others to notice THEM Compliment them personally and often Seek data Give data to them in writing
Often need help getting organized Do it together Need to know the process Provide explanations and rationale
Look for action and stimulation Keep up a fast, lively, pace Utilize caution Allow them to think, inquire and check before they make
Surround themselves with optimism Support their ideas and don’t poke holes in their dreams; show decisions
them your positive side Prefer to do things themselves When delegating, let them check procedures, and other
Want feedback that they “look good” Ment'ion their a'ccc'zmpiishments, progress and your other progress and performance before they make decisions
gendine appreciation Want others to notice their accuracy Compliment them on their thoroughness and correctness when
appropriate
Gravitate toward quality control Let them assess and be involved in the process when possible
Avoid conflict Tactfully ask for clarification and assistance you may need
Need to be right Allow them time to find the best or “correct” answer, within
available limits
Like to contemplate Tell them “why” and “how

The first step to building stronger communication is awareness. By identifying
how we are similar and different, we can make cognitive choices when

Copyright © 2020 All ights reserved 7 interacting to create stronger, more engaged relationships.
Company Name Here  206-400-6647  www . YourWebsite com
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A - Ice-breaker activity.

A - Leadership versus management.

A - Leadersip foundations.

A - Types of leadership.

A - Educational leadership.

A - Roleplaying activity: differesnt leadersip styles
scenarios.

A - Sharing good practises on classromm management
and leadersip.

A - The Brief Solution Focused Approach: theory,
exercises, practise.

A - SolutionFocused Brief Therapy (SFBT) myths,
principles, advantages.

A - Cognitive behaviour therapy (CBT) versus SFBT.

A - Solution Focused Listening.

A - SFBT tools: the miracle question, goals, scaling
guestions, exception questions, coping questions,
compliments.

A - Reframing Activity.

A - Exercises and discussions.
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Exercise: Harry's Magic Square

Take a piece of A4 paper and fold it into quarters and then unfold it. Write
on each box consecutively, ‘problem’, ‘miracle’, ‘scale’, ‘Tesources’.

In the ‘problem’ box write down the descriptions of the problem in the
client’s (or family’s) own words.

In the ‘miracle’ box write down the answers to the miracle question or
other 'preferred future' questions, in their own words.

In the ‘scale’ box write down the answers to the scaling question/s and
mark where they are now.

In the ‘resources’ box write down any qualities, strengths, internal and
external resources that the client/s have mentioned in answers to the other
questions. Add a couple of your own that you can back up.

When the paper is full (assuming you don’t have larger than normal
handwriting!), take the break. If you need more than one paper you
probably have too much information. If there is nothing in any of the boxes
(other than ‘problem’) you have too little.

During the break collect your information. You need a statement you can
feed back saying:

e Their problem in their own words (‘problem’ box) and expressing
sympathy for this difficult and serious problem and the hard work that
lies ahead in order to solve it.

* You then express some admiration for the good things they want to have
happen in their life (‘miracle’ box) and their good sense and realism for
wanting exactly these things.

¢ Tell them how impressed you are by their having already started with
(things between O and their point on scale) and at their resources.

Then bridge with something like: “So because of all this I/we have this idea
that might/could be useful.“

e If they know how they did it, tell them to do more of it.

¢ If you know they don’t know how they did it, tell them they must be
doing something right and ask them to try and figure out what that is till
you see them the next time (“pay attention to whenever good things
happen and you make them happen/what makes them happen®)

e If you are very confused, tell them you are very confused and then give
them all the compliments you can think of and ask them to pay attention
to whatever happens that they want to continue to have happen.

e If they have a clear picture of what the miracle will look like (you will
intuit this), ask them to pretend the miracle (or part of it) is happening on
certain days. If they are uncertain about whether they can do that, add a
random element like a coin toss or a secret practice time.

Box 2.2 Typical Questions in SFBT

Coping Questions
e How do you keep from giving up since you have tried
everything?
e How have you managed to cope so far?
e What keeps you hanging in there?
e What has been going well in your life?

Looking for Solutions
e What small change will you notice when things are
different?
e How would you know if our talk make a big difference?
e What has been better for you this week?
e When didn’t you have this problem? Even a little bit?

Relationship Questions
e What will your teacher notice about your behavior when
things have changed?
e How would your parents know you were at your best?
What would you be doing that lets them know?
e What would your teacher notice about you when things are
better?

Moving Forward
e What will you do instead of cutting class to smoke?
e What will be a small sign that you are no longer depressed?
e What will you notice about yourself that is different? What
will others notice about you that is different?
e How could you do more of that this week?

18

Solution-Focused Brief Therapy in Schools

Box 2.3 Measuring Your Success

NAME DATE

What were your goals for the previous semester? Check the goals that
were fully met.

When it comes to meeting your goals, what are the obstacles that get
in your way?

Choose 1 of the obstacles you listed and design a plan to overcome it.

OBSTACLE |WHAT I CAN DO |RESOURCES THAT CAN HELP

Having reviewed your goals, measure your progress on a scale of 1 to
10, with 1 being no progress and 10 being goal met.

Scaling allows you to see your progress on a continuum. Consider
the following criteria before marking the number that represents
your progress:

e Attendance
e Number of assignments completed
e Quality of work done

Circle the number that represents your progress.

12 3 4 5 o6 7 8 9 10

What are 3 goals that you will set for the next semester?
1.
2.
3.

Describe what it will look like, sound like, and feel like when you are
meeting all of the goals you have set for yourself.

Source: Franklin and Streeter (2004).



Box 2.4 Planning Exercise for Developing Solution-Building Schools

Characteristics of a Solution-Building School

Rate your school on a scale of 1 to 10, with 1 being the characteristic

is absent and 10 being the school truly represents the trait.

Faculty emphasis on building relationships with students

1 2 3 4 5 6 7 8 9 10

Attention given to individual strengths of students

1 2 3 4 5 6 7 8 9 10

Emphasis upon student choices and personal responsibility

1 2 3 4 5 6 7 8 9 10

Overall commitment to achievement and hard work

1 2 3 4 5 6 7 8 9 10

Trust in student self-evaluation

1 2 3 4 5 6 7 8 9 10

Focus on the student’s future successes instead of past difficulties

1 2 3 4 5 6 7 8 9 10

Celebrating small steps toward success

1 23 4 5 6 7 8 9 10

Reliance on goal setting activities

1 2 3 4 5 6 7 8 9 10

Source: Garner (2004).

SFEBT Techniques and Solution Building

27

Miscommunications

WORKSHEET

Ordering: “Youmust ...” “You have to ...” “You will ...”

Threatening: “If you don’t . ..” “You’d better or else ...” “You'll
pay a big price ...”

Preaching: “‘It’s only right that you should . ..” “You oughtto ...”
“It’'s your duty ..."”

Interfering: ““What you should do is . ..” *‘Here’s how it should
go ...” “It would be best if you . ..”
Judging: ““You are argumentative (lazy, stubborn, dictatorial . .. ).”

“I know all about your problems.” “You’ll never change.”

Blaming: “It’s your fault.” “If you had only . ..”

Accusing: “You lied to me.” “You started this mess.” “You won’t

listen.”
Categorizing: ‘““You always . ..” “Every time this happens you do
the same thing ...” “You never . ..”

Excusing: “It's not so bad.” “It isn’t your problem.” “You'll feel
better.”

Personalizing: ‘“‘You are mean.” “This is your personality.” “You
are the problem here.”

Assuming: “‘If you really respected me, you would ...” *| know
exactly why this happened.”

Diagnosing: “You're just trying to get attention.” “Your personal
history is what caused this to happen.” “What youneedis .. .”

Prying: “When?”’ “How?” “What?” “Where?”” “Who?”’ “What are
you hiding?”’

Labeling: **You're being unrealistic (emotional, angry, hyster-
ical ...).” “This is typical of you ...”

Manipulating: **Don’t you think you should ...” “To really help,
you should . ..”

Denying: “You did not . ..” I am completely blameless . ..”

Double binding: ‘I want you to do it my way, but do it however you
want.”

Distracting: “That’s nothing, listen to what happened tome ...”

(continued)
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Reframing Activity

(adapted from Muiticultural Early Childhood Team Training, 1998)

DIAMOND 9 - STATEMENTS FOR PRIORITISATION

DIAMOND 9 - STATEMENTS FOR PRIORITISATION (suite)

Re)Defining school leadership responsibilities | Distributing school leadershi ¢ 3 3 +
PROBLEM STATEMENT REFRAMED STATEMENT Re) b/8CNog Prp ‘ 5 P Developing skills for effective school leadership
. i o X . “Leadership development programmes need to...” Making school leadership an attractive profession
Lead curriculum development. ! Encourage the distribution of leadership tasks !
1. He whines from the moment h ts her ; ) i across the school. 1
e 25 from the momeni he gels here Possible responses: He must really miss ! Focus on leading curriculum development. I Make support staff as well as teachers eligible
until the time he gets on the bus to go Kisfamity. ~—~ 0020200 | oSEESEEesSamss e et RS e L L for leadership roles.
home. Monitor and evaluate the quality of teaching. i Facilitate the development of leadership teams.
: Focus on monitoring and evaluating the quality Identify and encourage potential leaders to
___________________________________________________________ T —— of teaching. develop their leadership practice.
e ’ he might low to warm up in new ¢ V@ . i
2. She is clingy not only with her mother but Sl : 9 l_)etzo el l;p o <! Lead teacher professional development. i Strengthen succession planning by encouraging
’ settings or in the presence of other | ff icipate in leadershi
with other adults as well. i staff to participate in leadership. o i ; - i ) N
children and aduits. : Focus on leading teacher professional Train recruitment panels to assess candidates
| development. using a wide range of tools and processes.
Build a culture of collaboration amongst i Extend leadership development opportunitiesto
. teachers. i middle-level management and other potential ing data effectively (o i iteria other th iority when inviti
o He may not understand my expectations i fleaders: Fncgs nn using data effectively to improve US:; crncna other lt an semorlty when inviting
3. | have to watch him like a hawk or he’'ll about staying with the group. : practice. and assessing applications.
run down the hall or go out the gate. - Sel the strategic direction of the school. | Hold schools o accountin ways thatreflect
e is very active. i distributed leadership arrangements. ; ; g
4 ut I Bement Take into account contextual factors that Offer salaries that are comparable with similar
AAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAA influence practice. roles in the public and private sectors.
i : ; Use data effectively to improve practice. i Recognise and reinforce distributed leadership
4. She constantly knocks over other She may want to join other children’s play, ! in leadership frameworks. Be based Ivsis of need hat principal id sufficientl
children’s constructions or destroys other and she may not know how to ask. : e based on an analysis of need. :El?;:,lrtt‘itﬂu;nnupﬂ s are paid sufficiently more
chidren’sartwork. |} | @STTTITTsmamasmanassanananes ST AR f- s Nl pes B e R e e
She may be frustrated because she does Ensure that resource allocations are consistent ¢+ Offer incentives for participation in leadership
: : with pedagogical priorities. i teams. Be available through all stages in the school £ that principals are paid sufficientl .
not know how to play with the materials or ! e available through all stages in the schoo nsure that principals are paid sufficiently more
complete her art project. | e S s leadership career. than others in the leadership team.
Select and appoint teachers. i Make clear the relative roles of school leaders
; and school boards. Include a balance of theoretical and practical Offer financial incentives to school leaders in
; I
__________________________________________________________ knowledge. difficult areas.
5 Collaborate with surrounding schools. i Ensure that the composition of SChOOl
b‘:‘"d:ﬁ' .ﬁ‘.:”s'smm with their objectives and Be quality assured according to clear and i Offer flexible fixed-term as well as permanent
& 0 0 s ! rc Pon')" ___________________________________________ shared standards. i contracts of employment.
Distribute leadership tasks and responsibilities. | Provide opportunities for school board . S
7 members FO de(\i/(?lop skills rel(evanl to school Draw on evidence about effective leadership i Involve school leaders in policy development
T ' govcrnnn(c anlmpmvomon AAAAAAAAAAAAAAAAAAAAAA learning. and rgforfn through their representative
- : ' i E ; ! organisations.
Contribute to the development of policy on i Facilitate the distribution of leadershipacross =~ 0 ceciiieeiicisensnsessasensisassssssanasansannsannnn Ysisad g ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
8. schonlleadership; sumounding'schools: Have impact that can be evaluated using a i Evaluate performance using clear and reliable
____________________________________________________________ o range of methods. i assessment criteria.
9. Refer to evidence about effective leadership i Encourage teams of expertstaff to come
pracfice. together to address challenges. Address individual, team and school needs. i Encourage teams of expert staff to come
; i together to address challenges.
10. 5 8
The Center on the Social and Emotional Foundations for Early Learning Vanderbilt University vanderbilt.edu/csefel
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4.2 LEADERSHIP STYLES QUESTIONNAIRE

ImprOVing SChOOI Purpose
Leadersh i p 1. Toidentify your style of leadership 4.2 LEADERSHIP STYLES QUESTIONNAlRE

2. Toexamine how your leadership style relates to other styles of leadership (continued)

/ THE TOOLKIT Disctions

/ 1. Foreach of the statements below, circle the number that indicates the degree to which you agree or disagree.
\ 2. Give your immediate impressions. There are no right or wrong answers. stab " :.mmgly Di Neutrall A Strongly
atements isagree  Disagree eutra gree agree
Strongly Strongly 15.  In most situations, workers prefer little input from the leader. 1 2 3 4 5
Statements disagree Disagree Neutral  Agree agree 5 A 5
- E = < 16. Effective leaders give orders and clarify procedures. 1 2 3 4 5)
1. Employees need to be supervised closely, or they are not 1 2 3 4 5
likely to do their work. 17. People are basically competent and if given a task willdo a 1 2 3 4 5
2. Employees want to be a part of the decision-making process. 1 2 3 4 5 good job.
Module 1 3. Incomplex situations, leaders should let subordinates work 1 2 3 4 5 18. Ingeneral, itis best to leave subordinates alone. il 2 3 4 5
Understanding problems out on their own.
and analysis 4. ltis fair to say that most employees in the general 1 2 3 4 (3
— population are lazy. i
5. Providing guidance without pressure is the key to being a 1 2 3 4 5 SCO” ng
good leader. 1. Sumthe responses onitems 1,4, 7, 10, 13, and 16 (authoritarian leadership).
(Re)Defining Distributing 6. Leadership requires staying out of the way of subordinates 1 2 < 4 5 . . .
roles and school as they do their work. 2. Sumtheresponsesonitems?2,5,8, 11, 14, and 17 (democratic leadership).
responsibilities leadershi . : ; ;
e e P e T: ifsarie;empiovess mustbogiven rewerds of : ¢ 2 4 2 3. Sum the responses on items 3,6, 9, 12, 15, and 18 (laissez-faire leadership).
. \ punishments in order to motivate them to achieve
leadership organizational objectives.
| Module 2 Total Scores
‘ Module 4 SCHOOL : Self diagnosing 8. [Modstworkers prefer supportive communication from their 1 2 3, 4 5
‘ Communicating “ag#:n'g' | and auditing e . Authoritarian Leadership _____
. 9. Asarule, leaders should allow subordinates to appraise 1 2 3 4 5
and connecting / . )
EeRtae e their own work. Democratic Leadership
Makmg 5c_"°°| ngeloplng 10. Most employees feel insecure about their work and need it 2 3 4 & . . .
leadership an skills for lreotion: Laissez-Faire Leadership
attractive career effective school . [ —— i = § 3 = = .
choice Ieadershi . eaders need to help subordinates accept responsibility for & 2
P completing their work. Scori ng | nterpretatlon
. e 2:;‘;&:;'::;': g;vfhse‘:rb:;‘:”a'es EQnpeiiEecoito ! 2 S o 2 This questionnaire is designed to measure three common styles of leadership: authoritarian, democratic, and
— laissez-faire. By comparing your scores, you can determine which styles are most dominant and least dominant
13. The leader is the chief judge of the achievements of the 1: 2 3 4 5 2 2
Module 3 members of the group. in your own style of leadership.
‘ Prioritising and 14. ltis the leader's job to help subordinates find their “passion.” il 2 3 4 5

| taking action Ifyour score is 26-30, you are in the very high range.
If your score is 21-25, you are in the high range.

If your score is 16-20, you are in the moderate range.
If your score is 11-15, you are in the low range.

If your score is 6-10, you are in the very low range.

Building Your Leadership Profile

If you have the interactive eBook version of this text, log in to access the Leadership Profile Tool. After complet-
ing this chapter’s questionnaire, you will receive individualized feedback and practical suggestions for further
strengthening your leadership based on your responses in this questionnaire.

1.2 LEADERSHIP STYLES QUESTIONNAIRE
continued)
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A - Ice- breaker activity.

A - WOWW (Working on What Works)
approach: history and benefits.

A - WOWW intervention stages.

A - A roadmap for applying the WOWW
approach in your own educational
settings.

A - Role play in action.
A Extension:
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A - Strategic planning principles.
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Working on What Works — a ‘WOWW!" approach to classroom behaviour

D

wouwun

Working on What Works

WOWW is a whole class
behaviour support approach,
rooted in solution-focused
psychology. It has been
described as a practical tool to
help solve everyday problems in
the classroom by building
positive relationships between
the teacher and pupils through
collaborative teamwork
(Brown et al, 2012).

General Observations
Weeks 1,283

The WOWW class is observed once
per week for approx. 45 minutes - one
positive and specific observation is
made per child

Every child is given their feedback

The whole class discusses the
observations, encouraging children to
reflect on the positive behaviours

Specific Observations

Weeks 4,5 &6
The targets set in Phase 3 become the
focus of the remaining sessions

Between sessions, the class teacher
works with the children to reinforce
behavioural expectations and praise
WOWW behaviours in action

At the end of week six the children
are asked to rate each target to
review progress

Planning & Goal Setting

The class teacher tells the WOWW
Coach what they want to achieve

The WOWW Coach translates this
into three positively framed targets

The class teacher rates from O to 10
their current perception of the
proportion of time the target was
being met in class

The class teacher then rates where
they would like to be on completion
of WOWW (expected rating)

Pupil Target Setting
Week 4
+ The WOWW Coach works with the
whole class to develop three classroom
goals

These goals are scaled by each class
member from O to 10

An average class score is taken

The children are then asked to
generate ideas on how to move one
point up the scale

Review

.

The class teacher and the WOWW
Coach meet to evaluate the project

The teacher is asked to reflect on the
original targets set in Phase 1 and
provide a current rating using the same
0 to 10 scale (actual rating)

SMART Goals

Specific
What am | going to do? Why is this important to me?

Action Plan

My goal is

Measurable
How will | measure my success? How will | know when | have achieved my goal?

Date to finish How will | measure my success?

Steps to Achieving my Goal

Attainable
What will | do to achieve this goal? How will | accomplish this goal?

Description Time
Estimate

Completion
date

Relevant
Is this goal worthwhile? How will achieving it help me? Does this goal fit my values?

Time-Bound
When will | accomplish my goal? How long will | give myself?

Obstacles that may arise How | will respond

Helpful Tools

Helpful Resources




The history of WOWW

WOWW was developed by two of the pioneers of Solution Focused Brief Therapy (SFBT), Insoo
Kim Berg and Lee Shilts. In 2002, they were asked to observe a pupil whose behaviour was proving
challenging in class. They observed the child in the classroom and found him to be polite and
respectful and he demonstrated the ability to focus on his work with the visitors present. After the
observation, Berg and Shilts realised that they had missed an opportunity to feedback to the pupil what
they had noticed he was doing well and so they sent him a letter, outlining their comments. This had a
great impact on the pupil and a week later the teacher noticed changes in his behaviour in class. Berg
and Shilts built on this idea and, under their guidance, teachers at a middle school in Fort Lauderdale,
Florida developed a model, which they named “Classroom Solutions: WOWW. Following a pilot
WOWW in that school, the programme was implemented in other states in the USA.

WOWW is a solution-oriented classroom 2 t intervention. A didactic way of finding
solutions. The WOWW program strives to empower teachers in regular and special education
settings to recognize their own strength as well as those of their students in setting goals and
developing a shared focus as learners. (BOOK: Solution-focused brief therapy in schools)

Factors that contributed to the WOWW programme’s success: staff commitment, pupil ownership,
enjoyment of pupils, collaboration in the classroom and target setting.

The WOWW coach does not focus on unacceptable behaviour but instead looks for strengths and
positive actions and interactions by observing the whole class and class teacher in the natural learning
environment, and complimenting successes in a feedback session. Noticing and acknowledging
successes/“microsuccesses”, however small, is fundamental to the WOWW approach.

The aim is to raise confidence and serve as a reminder to keep doing things that are positive.

The language used in WOWW is of great importance. As Berg and Shilts state, the language of
problems tends to be negative, while the language of solutions stays more positive. WOWW is an
inclusive strategy — children are not taken out of the class for any part of the intervention and there
are no additional curriculum requirements.

WOWW is described as a practical tool to help solve the everyday problems often encountered within
the classroom environment. It responds to the need of the teacher to discover practical behavioural
learning activities for children which are based on respectful and cooperative approaches between
pupil and teacher. Two of the main underlying assumptions of the WOWW philosophy are that
teachers want to have a positive influence on their students, and to feel like good teachers.
WOWW is unlike other classroom approaches in that it utilises what already exists within the
classroom without disturbing the daily life of the class and without singling out ‘problem’ students.
It aims to enhance positive classroom relationships between teachers and pupils through shared goal
setting and team working. In order to achieve this, there are 3 key stages of the WOWW approach:

Stage 1: Observation

Seek ethical and parental consent before the intervention takes place.

Explain the aims of the project and what you hope the class would achieve.

The WOWW ‘“coach’ (someone external to the classroom) observes the class, looking for positive
actions to feedback to the pupils and the Class teacher (CT).

Focusing on all the good things that the children are doing (very general observations).

At the end of each session each pupil is given individual feedback about one positive thing the
observer noticed.

Stage 2:

The WOWW coach facilitates discussion (between pupils and the CT) in order to set collaborative
classroom goals. These goals are then scaled by the pupils and the CT on a scale from 1 to 10.

Use examples for the children to practice using the scaling method (how the children felt about going



